Affordable Learning Georgia Textbook Transformation Grants 
Final Report
To submit your Final Report, go to the Final Report submission page on the ALG website: http://affordablelearninggeorgia.org/site/final_report_submission   
Final report submission requires four files: 
· This completed narrative document 
· Syllabus or syllabi 
· (if multiple files, compress into one .zip folder) 
· Qualitative/Quantitative Measures data files 
· (if multiple files, compress into one .zip folder)
· Photo of your team or a class of your students w/ at least one team member, minimum resolution 800x600px 
· (nearly all smartphones take photos larger than this size by default)
Follow the instructions on the webpage for uploading your documents. Based on receipt of this report, ALG will process the final payment for your grant.  ALG will follow up in the future with post-project grantee surveys and may also request your participation in a publication, presentation, or other event. 
General Information
Date: May 24, 2019
Grant Round: 12
Grant Number: 374B
Institution Name(s): Georgia State University Perimeter College (GSUPC)
Project Lead: Rebecca Weaver
Team Members: Lynne Bost (English Department-GSUPC, lbost@gsu.edu), Barbara Hall (English Department-GSUPC, bhall12@gsu.edu), Michelle Kassorla (English Department-GSUPC, mkassorla@gsu.edu), Karen McKinney-Holley (English Department-GSUPC, kholley4@gsu.edu), Kirk Swenson (English Department-GSUPC, kswenson@gsu.edu)
Course Name(s) and Course Numbers: EngL 1101 1102
Semester Project Began: Fall 2018
Final Semester of Implementation: Fall 2019
Note: We had to delay implementation by a semester in order for all of the course releases to align, and because the best way for this to happen was for everyone to have reassign time in the Spring semester. We met 1 time in the fall semester and 2 times in the spring semester and were in touch over email regularly. In addition to the full committee meetings, the project lead met multiple times with the PI (Dean Charles Fox), her local chair (Laura Edmunds), the formatting lead Michelle Kassorla, and with the chapter subcommittees.

Our most important act in the Fall 2018 semester was to create and send out a survey to the entire English faculty about their wishes for the textbook revision. In our meetings and through our analysis of the survey data, we decided that the two most important changes we could make would be the formatting from PDF to Brightspace modularization and open HTML and writing an Instruction Manual.

Speaking specifically about the modularization and html formatting need, our formatting lead Michelle Kassorla states:
We were looking for a way to fully integrate the book into iCollege, Georgia State University’s Brightspace Learning Management System, when we came up with the idea of revising Successful College Writing as a series of iCollege Brightspace modules.  If the book existed as a template, it could be uploaded, and then professors could choose to use the book’s chapters as little or as much as they wanted. We were unaware of other OER books that were integrated so fully with a Learning Management System, and we worried about whether the book would be open enough to use beyond the University of Georgia System.  Currently, Brightspace is used by 12% of colleges nationwide (McKenzie). The advantage of making the book in iCollege Brightspace is that the book is now fully accessible.  In addition, we have been able to add interactive exercises for use by instructors using the book in addition to traditional exercises.  This makes the book useful not only for face to face classes, but as an excellent tool for online learning as well.

McKenzie, Lindsay. “Canvas Catches, and Maybe Passes, Blackboard as Top Learning Management System for U.S. Colleges | Inside Higher Ed.” InsideHigherEd.Com, 10 July 2018, https://www.insidehighered.com/digital-learning/article/2018/07/10/canvas-catches-and-maybe-passes-blackboard-top-learning.

Speaking specifically about the need for an instruction manual, committee member Karen McKinney Holley states that “Newer instructors and part-time instructors, especially those who are assigned to a class at the last minute, often like the traditional published texts with exercises and answer keys, and I think we have provided a good guide with the right balance of open-ended assignments and exercises with specific answers that can be used for more concrete grades.”

While the reformatting and the IM were top of mind throughout the versioning process, we took the opportunity to make revisions throughout the text. This is most true of the grammar subcommittee, who wrote the chapter of the manual for the grammar chapter (chapter 5).  The major, and most requested, part of this was an answer key for the grammar exercises. In the process of creating the answer key, the grammar subcommittee went back through the grammar exercises and revised some of them, making each section in that chapter stronger.  
Each of us working in specific chapters made edits where we thought appropriate, responding as we could to requests in the survey, including providing new and updated links to examples, video tutorials, and other resources. One example is the set of changes to the library database information in Chapter 4. Since the last version, the library has changed its templates, database subscriptions, and information. The instruction librarian recommended we take out all of the old database references and replace with updated versions, as well as replace the screenshot database search tutorial with a set of instructional videos created by the GSU library.  Our formatting lead created visuals and other visual elements and links that increased the readability of the whole book. Overall, it looks more attractive and useable than it did before. Some requests, such as for more student paper examples and worksheets, we could not meet, for reasons described below.


Total Number of Students Affected During Project: 
Fall 2018: we had 4467 students registered in 210 sections of 1101, with an average of 22 students per section. 
Survey Fall 2018: 41 faculty answered the survey, and 29 of those who answered said that they use the current version (SCC 2016, PDF) for English 1101, 1102, and 99/1101. Most who answered used it primarily for 1101 and used it more sparingly (as a reference) in 1102. We’ve estimated the average number of sections of 1101 taught by faculty at 3, meaning that the estimate of students using SCC in 87 sections of 1101 was approximately 1254.
Summer 2019: In conjunction with the Gateways to Completion initiative, the new version of the textbook will be used in the pilot 1101 redesign sections in summer 2019. Approximately 18 sections will be using the textbook. Dean Fox (running the Gateways initiative) may work with Project Lead Weaver to design a prototype survey for the pilot faculty.
Fall 2019: We plan to administer a survey to both faculty and students using the new version of the textbook.
1.  Narrative
A.  Describe the key outcomes, whether positive, negative, or interesting, of your project.  Include:
· Summary of your transformation experience, including challenges and accomplishments
We made two significant changes to the textbook: we reformatted it from a PDF to modules within our Learning Management System (iCollege) and as an open-web-based book. The modularized version is downloadable and exportable and will live on the ALG and GSU websites. The web-based book will be ready by August 2019 and will also live on the ALG and GSU websites.

The other significant change we made was to write an instruction manual that provides guidance to who we see as the primary audience for the manual: new composition instructors.  In our department, these are newly-hired part-time instructors or full-time teachers returning to teaching composition or who have never taught it before. When we surveyed the faculty about what they wanted from an instruction manual, we got a number of requests for sample papers, but ended up going in the reverse direction for two reasons: first: the department leadership is moving to create an online resource library into which we hope many faculty will put their assignment sheets, exercises, scaffolding, and sequencing.  
In the instruction manual, we wrote: 
“Because many composition teachers change their assignments and the readings they base those assignments on from term to term, we felt that it would be less useful to include more example assignments--what we gained in specificity we would lose in flexibility. In our surveying of GSU faculty about this book, we received requests to provide supplemental materials such as sample papers, worksheets, and exercises. The textbook revision committee decided that, except for the exercises in Chapter 5 (the grammar and conventions chapter), most other supplements would go best in an online resource library in iCollege to which we invite all English professors to contribute (if you’re not part of the GSU system, we hope that your school has some kind of “resource bank” with examples and other help). This repository is being created by the English department and is a joint venture between chairs, the textbook committee, and the Gateways committee. Please feel encouraged to upload your assignment sheets, exercises, and sample papers.”



We provided, where necessary, answer keys to exercises.
This answer key is most relevant to chapter five, which is the grammar chapter, the most involved in terms of exercises. The other IM chapters are more general and do not have an answer key because the exercises in those chapters (1, 2, 3, and 4) do not have stable / correct answers in the way that the grammar & conventions chapter does, and have a good number of collaborative (for in-class groups) exercises. In those chapters, the exercises are presented with guidance where necessary.

B. Describe lessons learned, including any things you would do differently next time.  
The largest technical problem we had was getting the formatting consistent through each page and module in the Brightspace version. We didn’t realize until well into the process that it was necessary to convert any material in the Brightspace environment to plain text (as iCollege understands it, not as MS WORD understands it).  Had we known that earlier, the process of putting all content into the template would have gone more quickly and less frustratingly. 

Since each module (and even each page) in the iCollege/Brightspace version can be downloaded separately, we realized rather late in the revision process that the Creative Commons Share and Share Alike logo—specifying it as an OER—needed to be on every single page. Future editing teams should seek clarity on the logo earlier in their process.

Chapter 2 in the textbook is unwieldy, and while the committee member working on its revision and the IM for it didn’t complain, we realized too late that it should really be two chapters. What we have now is a compromise—it’s better and less confusing than it was, but still needs improvement.  The committee member working on it was heroic in her efforts (having been required to duplicate them due to a lost flash drive) to make the chapter work.

[bookmark: _GoBack]If possible, it would have been great for the committee as a whole to look over a draft of the entire instruction manual before having to send the book to CETL for exportable formatting (they removed announcements and made the template consistent with GSU platform standards and then gave the exportable/uploadable file to Weaver to upload to the ALG site.  The HTML version will be finished later in the summer). Those of us on the committee feel a responsibility to explain and promote the new version, and our ability to do this is hampered by not having a whole sense of the book.  The project lead takes responsibility for this and recommends that the next editor / project lead try not to wait until grades are in to complete work on the IM.
2.  Quotes
· Provide three quotes from students evaluating their experience with the no-cost learning materials.
Will be completed Fall 2019 after we have a chance to survey faculty and students about the new version of the textbook.
3. Quantitative and Qualitative Measures
3a. Uniform Measurements Questions (to be completed Fall 2019)
The following are uniform questions asked to all grant teams. Please answer these to the best of your knowledge. 
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: __________
· Positive: _______ % of ________ number of respondents
· Neutral: _______ % of ________ number of respondents
· Negative: _______ % of ________ number of respondents
Will be completed Fall 2019 after we have a chance to survey faculty and students about the new version of the textbook.
Student Learning Outcomes and Grades
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
          Student outcomes should be described in detail in Section 3b.       

         Choose One:  
· ___       Positive: Higher performance outcomes measured over previous semester(s)
· ___       Neutral: Same performance outcomes over previous semester(s)
· ___     Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Drop/Fail/Withdraw Rate:
Depending on what you and your institution can measure, this may also be known as a drop/failure rate or a withdraw/failure rate.
_______% of students, out of a total _______ students affected, dropped/failed/withdrew from the course in the final semester of implementation. 
Choose One:  
· ___     Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· ___     Neutral: This is the same percentage of students with D/F/W than previous semester(s)
· ___     Negative: This is a higher percentage of students with D/F/W than previous semester(s)
Will be completed Fall 2019 after we have a chance to survey faculty and students about the new version of the textbook.

3b. Measures Narrative
In this section, summarize the supporting impact data that you are submitting, including all quantitative and qualitative measures of impact on student success and experience. Include all measures as described in your proposal, along with any measures developed after the proposal submission.  
[When submitting your final report, as noted above, you will also need to provide the separate file (or .zip with multiple files) of supporting data on the impact of your Textbook Transformation, such as surveys, analyzed data collected, etc.]
· Include measures such as:
· Drop, fail, withdraw (DFW) delta rates
· Course retention and completion rates
· Average GPA
· Pre-and post-transformation DFW comparison
· Student success in learning objectives
· Surveys, interviews, and other qualitative measures 
· Indicate any co-factors that might have influenced the outcomes.  
Will be completed Fall 2019 after we have a chance to survey faculty and students about the new version of the textbook.

4. Sustainability Plan
· Describe how your project team or department will offer the materials in the course(s) in the future, including the maintenance and updating of course materials. 
Recommendation: provide permanent course reassign time to a faculty member to update the textbook on a regular and frequent basis. Formatting Lead Michelle Kassorla would be a perfect fit. Since this project will live online in a fully html open version hosted on GSUIdeas and as a modularized version, it will need more frequent updating than every three years, especially links. Also significant is that the updates need to be made twice: once in the html version, and once in the iCollege version. Naturally, this person could also use the reassign time to help develop and maintain the online resource library / resource bank mentioned previously. Additionally, this person could also work as the department website editor, as a liason with the instructional librarian (who will be providing updates), and with any Gateways material follow-up coordination. 
5. Future Plans
· Describe any impacts or influences this project has had on your thinking about or selection of learning materials in this and other courses that you will teach in the future.
· Describe any planned or actual papers, presentations, publications, or other professional activities that you expect to produce that reflect your work on this project.
Impacts: Each committee member remarked throughout the process that we looked forward to using the textbook more in our courses because the new formatting is a large improvement over the PDF version (which was “clunky” and hard to navigate). They also see the textbook as reflecting more of their pedagogy, which means that it won’t contradict their teaching in the classroom. For example, the textbook and the IM have a stronger focus on recursivity. 
Papers/Presentations: The editors of Recursive have approached the textbook committee to write about the experience of editing this new version of the textbook, and all committee members are open to writing for other publications and presenting at ALG-sponsored events, as well as Perimeter Faculty Development Day and other events sponsored by CETL or other organizations.
Future Form: The Project Lead, in doing research at the beginning of this project, came to realize that when composition professors say “textbook,” they often mean one of three things: a rhetoric (a text describing and instructing the writing process), a grammar/conventions handbook (detailing grammatical, sentence, and citation conventions), and a reader (containing examples of projects and/or readings grouped around specific themes).
Many “textbooks” tend to have a combination of two of these things, often the first two. Successful College Composition tries to have all three, and the Project Lead does not recommend this for future iterations. Since its original adoption, it has been revised (now three times) by committee and will always read that way. Its murky pedagogical vision will reflect the different purposes.
The project lead suspects that collective wisdom and variety of approach will help solve this problem. With the modularization, professors will be free to adapt the chapters and sections as they see fit (the textbook as a whole will never make everyone happy), and if encouraged, their sharing of these adaptations (perhaps in the online resource library) could lead to productive discussions about the next iterations of the textbook. PL foresees a split between the grammar / conventions section and the other section (which could become a text focused on writing process and issues), with most example essays being in the resource library. The English Language Learning faculty have already created their own text for English learners, and the next version of SCC should not have to recreate the wheel.
Professors who adapt SCC modules should be encouraged to share them in the resource library.
6.  Description of Photograph
· On the Final Report Submission page, you will be submitting a photo. In this document, list the names of the people shown in this separately uploaded photograph, along with their roles. 
Photo: Successful College Composition Revision Committee, 2018-19: in order:
Lynne Bost, Chapter 3 Editor / Instruction Manual Contributor
Rebecca Weaver, Project Lead & Managing Editor / Chapter 1 & 4 Editor / Instruction Manual
Contributor
Kirk Swenson, Chapter 5 Editor / Instruction Manual Contributor
Karen McKinney-Holley, Chapter 2 Editor / Instruction Manual Contributor
Barbara Hall, Chapter 5 Editor / Instruction Manual Contributor

Not Pictured: Michelle Kassorla, Formatting Lead / Instruction Manual Contributor & Editor /
Chapter 1 editor
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