Affordable Learning Georgia Textbook Transformation Grants 
Final Report
Instructions:  
A.  Your final report submission must include four separate component files:
1. Completed report form.  Please complete per inline instructions. The italicized text is provided for your assistance; please delete the italicized text before submitting your report. 
2. Course Outline document with links to the materials as used per day, week, or unit, organized chronologically. View Course Outline Example 
a. For each resource, give the title, author, Creative Commons licenses (if appropriate), and freely accessible URL to the material. Include all open-access links to all adopted, adapted, and newly created course materials.
*We have attached a copy of our website table of contents. We were purposeful in not including a schedule. Our course content spans across a number of courses and our topical organization will allow for flexibility of use.
3. Supporting data on the impact of your Textbook Transformation (survey, analyzed data collected, etc.)
*See a sample of our content assessment and additional questions related to the materials that we created.   
4. A photograph of your team and/or your students for use in ALG website and materials.
a. Photograph must be 800x600 pixels at minimum (length x height).
b. Photograph must be taken together: individual team member photographs and website headshots not accepted.
B.  Go to http://affordablelearninggeorgia.org/site/final_report_submission to submit these four components of your final report.  Follow the instructions on the webpage for uploading your documents.  You will receive a confirmation email.  Based on receipt of this report, ALG will process the final payment for your grant.  ALG may follow up with additional questions or to request your participation in a publication, presentation, or other event. 
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1.  Narrative
A.  Describe the key outcomes, whether positive, negative, or interesting, of your project.  
[bookmark: _GoBack]Our team successfully created course shells in D2L Brightspace for PSYC 2000 (The Science of Psychology; the foundation course for all Psychology minors), PSYC 2300 (Research Methods in Psychology), and PSYC 3301 (Experimental Design and Analysis).  The course shells include lecture materials, course activities, and testing materials. Because of scheduling issues, only four of our team members were able to teach using our newly developed course materials.  As departmental needs allow, the team members plan on offering these courses using the materials created in future semesters. During this first phase of the project, we were able to eliminate textbook costs for the 150 students enrolled in our courses. This number will continue to rise in subsequent semesters. 
We created the website (http://grants.kennesaw.edu/psychscience/) housing all of our materials trying to keep ease and flexibility of use paramount. Through team meetings and discussions of course content, it became clear that we needed to organize the content for these courses with great care. Thus, we organized the website into finite topics so that a faculty member or student could look at the menu and quickly hone in on specific materials that he or she needs.  In addition to the methods and statistics materials, we included a section on common writing and grammar errors with both lectures and activities. 
Finally, we plan to disseminate our project successes to other institutions by presenting our findings at state and regional teaching conferences.  The remaining funds in our grant will allow us to present at one local and one regional conference. This will allow us to describe the process of creating the materials and more importantly, publicize our website. 
B. Describe lessons learned, including any things you would do differently next time.  
It is difficult to quantify our “lessons learned” through this experience because we feel like this project is just getting started. The creation of the materials extended from Fall 2015 until January 2017. Although one team member taught under this format in Fall 2016, most of us have just completed our first semester “textbook free.”  In addition, we have plans to continue creating new content and revise content as necessary based on faculty and student feedback in future semesters.  
2.  Quotes
“I felt that the notes and powerpoints you provided were definitely sufficient for the course; I prefer learning through lectures as opposed to a textbook, anyway.  And it was great not to have to spend money on a book!”

“I never once felt like I needed a textbook to supplement the material you provided.” 
“I liked the worksheets and the PowerPoints, but I still wish we had a book to go by. I think that if I had access to the textbook as well, I would've done much better in the class.”
“I enjoyed not having a book. I think the powerpoints were very well detailed and useful.  It was easier to understand the material when it was straight to the point like in the powerpoints. Also it made going through the worksheets easier. There were just enough worksheets to not be overwhelming, one for going through with the powerpoint, one for trying without the powerpoint / answers, and then one without the answers. I would not have wanted a textbook, I feel like there is to much extra info in textbooks. I really enjoyed how this class was set up, it was one of the best ways I have taken a class, especially online.”


3. Quantitative and Qualitative Measures
3a. Overall Measurements
Student Opinion of Materials 
Was the overall student opinion about the materials used in the course positive, neutral, or negative?
Total number of students affected in this project: ____150______
· Positive: ___100____ % of ____49____ number of respondents
· Neutral: _______ % of ________ number of respondents
· Negative: _______ % of ________ number of respondents
Was the overall comparative impact on student performance in terms of learning outcomes and grades in the semester(s) of implementation over previous semesters positive, neutral, or negative?
          Student outcomes should be described in detail in Section 3b.       

         Choose One:  
· ___       Positive: Higher performance outcomes measured over previous semester(s)
· _X__       Neutral: Same performance outcomes over previous semester(s)
· ___     Negative: Lower performance outcomes over previous semester(s) 
Student Drop/Fail/Withdraw (DFW) Rates
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the semester(s) of implementation over previous semesters positive, neutral, or negative?
Drop/Fail/Withdraw Rate:
____30.67___% of students, out of a total ___150____ students affected, dropped/failed/withdrew from the course in the final semester of implementation. 
Choose One:  
· ___     Positive: This is a lower percentage of students with D/F/W than previous semester(s)
· _X__     Neutral: This is the same percentage of students with D/F/W than previous semester(s)
· ___     Negative: This is a higher percentage of students with D/F/W than previous semester(s)

3b. Narrative
We used the following metrics to assess project outcomes: GPA, DFW rates, student opinions, and a content assessment for PSYC 2300 and PSYC 3301. The table below shows comparison data for the course sections that used text books and the sections that used the materials created for this project. As a caveat, because there are possible confounds with format in which the courses were offered and the limited number of courses in the experimental groups, we must interpret these data with caution. 
Overall, DFW rates are comparable. For PSYC 2000 DFW rates are very similar.  For PSYC 2300, the no text group was a bit lower, however, for PSYC 3301, the no text group was much higher. This may likely have been due to fact that both of the PSYC 3301 no text courses were offered 100% online. The comparison data are hybrid or face-to-face courses. 
Similarly, the grades for PSYC 2300 and PSYC 2300 are similar for the no text and text groups, whereas the no text group for PSYC 3301 had a much lower course GPA.  Again, this is likely due to both no text groups being offered in 100% online formats. 
	
	PSYC 2000
	PSYC 2300
	PSYC 3301

	
	No Text
	Text
	No Text
	Text
	No Text
	Text

	# Students
	63
	75
	30
	190
	57
	171

	# Sections
	1 double*
	2
	1
	6
	2*
	7

	GPA (4 point)
	2.20
	2.36
	2.64
	2.55
	2.10
	2.69

	DWF (%)
	28.71%
	28.57%
	20.00%
	26.32%
	38.85%
	18.24%

	* 100% online

	Note: All comparison groups were face-to-face or hybrid courses
	
	



For content assessment, we compared the results of our sequence committee’s sequence post-test exit exam. At the end of each semester, we administer content knowledge post-tests to all Research Methods in Psychology and Experimental Design and Analysis courses to be used as assessment measures. The Research Methods assessment consists of 20 multiple-choice questions that encompass four broad areas: methodology, ethics, quantitative literacy, and grammatical writing/APA style.  Similarly, the Experimental Design and Analysis posttest consists of 28 multiple choice questions that encompass three broad areas: methodology, quantitative literacy, and grammatical writing/APA style.  Using independent-samples t tests, there were no significant differences between the “no textbook” groups and the “textbook” group in content knowledge at the end of the course. Although we are only comparing three courses (with comparable courses using textbooks), the findings are encouraging. We didn’t expect that the “no textbook” group would outperform the “textbook” groups; however, finding no difference between the groups indicates that students are not losing content knowledge by not having a text book. Again, because we are only comparing a few “no textbook” courses with comparable “textbook” courses for only two semesters, the data should be interpreted with caution. 
	We also assessed the students concerning the materials used in the courses. Specifically, 87% of the students who completed the survey indicated that the course activities contributed “a lot” to their learning. The remaining 13% reported that the course activities contributed a moderate amount to their learning. No one reported that the course activities contributed a little or not at all. However, 28.6% of the students indicated that they would have preferred a textbook for these courses. 
Co-factors
Direct comparisons between “no textbook” course sections and course sections with required textbooks were difficult to interpret because the delivery method acted as a confound. Three out of the four courses taught using the “No Textbook” format during this first data collection phase were taught in 100% online formats. Both PSYC 3301 sections and the PSYC 2000 section were offered in online formats and there were no other online sections requiring textbooks offered to use as more direct comparisons. Traditionally, online courses have higher DWF rates than face-to-face courses and lower overall GPAs. 
4. Sustainability Plan
The psychology department offers numerous sections of all three courses (PSYC 2000, 2300, & 3301) every semester. Because of scheduling issues, only four of the five team members were able to offer courses during the project timeline using our newly created materials. As we move forward, all team members will continue to use the materials in their courses. In addition, all faculty in our department who teach these courses are members of the standing research sequence committee. This committee, with the assistance of the team members, will oversee the maintenance of and additions to the materials housed on the website. The materials will continue to be available on our open access website for both faculty and students to access.  In addition, we will allow all KSU faculty to export course materials from the D2L shells that we created. 
5. Future Plans
Our plans for the project are threefold. First, we will maintain and update materials on the website. We will ask all faculty to contribute additional materials to include and encourage KSU faculty to use the resources that we created.  Second, we will continue to assess the outcomes of our project using the metrics described earlier. Finally, we plan to disseminate our findings at local and regional conferences. Specifically, we would like to use local teaching conferences as a means to advertise our website with open access materials. 
6.  Description of Photograph
From left-right:  Dr. Adrienne Williamson (team member), Dr. Beth Kirsner (team member), Dr. Sharon Pearcey (team lead), Dr. Jennifer Willard (team member). 
